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Pupil Premium Overview 
 
 
Micheldever Church of England Primary School is a small, rural primary school with approximately 
80 pupils on roll. Around 36% of pupils are eligible for Pupil Premium funding, a figure significantly 
above national averages. A high proportion of disadvantaged pupils also have identified SEND, and 
a small number of pupils join the school mid-year, including pupils from the Gypsy, Roma and 
Traveller (GRT) community. 
 
These contextual factors shape our strategy. As a small school, we know pupils and families well, 
enabling early identification of barriers and swift, personalised support. However, lower starting 
points, attendance challenges, mobility, and SEND overlap mean that disadvantaged pupils are at 
increased risk of falling behind without targeted, evidence-informed intervention.
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Pupil premium strategy statement 
 
This statement details our school’s use of pupil premium funding to help improve the attainment of 
our disadvantaged pupils. 
 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school. 
 
School overview 
 

Detail Data 

School name Micheldever Church of 
England Primary School 

Number of pupils in school 80 

Proportion (%) of pupil premium eligible pupils (FSM or 
LAC/PLAC) 

FSM – 36% 
 

Academic year/years that our current pupil premium strategy plan 
covers (3-year plans are recommended) 

2024/25, 2025/26, 2026/27 

Date this statement was published December 25 

Date on which it will be reviewed July 26 

Statement authorised by Tom Bint 

Pupil premium lead Tom Bint 

Governor / Trustee lead Christie Blackburn 

 
Funding overview 
 

Detail Amount 

Pupil premium funding allocation this academic year £36,360 

Pupil premium funding carried forward from previous years (enter 
£0 if not applicable) 

£0 

Total budget for this academic year 
If your school is an academy in a trust that pools this funding, state 
the amount available to your school this academic year 

£36,360 
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At The Dever Valley Federation, we are committed to ensuring that every pupil can learn and 

thrive free from the effects of deprivation or disadvantage. We believe that no child’s potential 

should be limited by their social or economic background, and that all pupils are entitled to 

achieve highly through equitable access to high-quality teaching and targeted support. 

Our approach is underpinned by a deep knowledge of every individual pupil. By accurately 

identifying barriers to learning and responding with timely, evidence-informed interventions, we 

aim to secure strong progress and attainment for all pupils, irrespective of their starting points 

or circumstances beyond school. 

We recognise that disadvantage can exist beyond eligibility for Free School Meals (FSM). A 

number of our families live on low incomes but do not meet the FSM threshold, and others who 

are eligible choose not to register. Our strategy therefore promotes an inclusive culture in which 

all staff take collective responsibility for overcoming barriers to learning and view 

underachievement in any form as unacceptable. 

Through this whole-school commitment to equity and excellence, we strive to ensure that all 

pupils—particularly those who are disadvantaged—achieve their full potential both 

academically and personally. 

 

 
Part A: Pupil premium strategy plan Statement of intent 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Challenges 
 
This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 
 

Challenge 
number 

Detail of challenge 

1 Learning Gaps and Retention of Knowledge:  
Some disadvantaged pupils demonstrate gaps in core knowledge and struggle to 
retain or recall prior learning. These gaps often hinder progress across reading, 
writing, and mathematics, particularly when fluency and foundational skills are 
insecure. 

2 Low Starting Points and Mid-Year Mobility:  
Some disadvantaged pupils, including those from the GRT community, enter 
school with lower starting points in both early literacy and maths. Mid-year mobility 
compounds these challenges, as pupils often arrive having attended multiple 
schools with varied curriculum experiences, or else no previous experience of 
school – this is particularly challenging when pupils join us further up the school.  

3 Attendance and Punctuality:  
A small but significant proportion of disadvantaged pupils have below-average 
attendance or persistent absenteeism. In many cases, absence is linked to wider 
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vulnerabilities, anxiety, or fluctuating family circumstances and routines, limiting 
access to consistent teaching and learning. 

4 Social, Emotional and Mental Health (SEMH) Needs:  
A proportion of disadvantaged pupils experience social and emotional difficulties 
that impact their engagement, resilience, and capacity to learn. These needs can 
manifest as low self-esteem, difficulties regulating emotions, or anxiety linked to 
transitions or family circumstances. 

5 Limited Access to Cultural Capital and Wider Enrichment: 
Some disadvantaged pupils, including those from the GRT community, have 
limited access to cultural and enrichment opportunities beyond the home, which 
can restrict background knowledge, vocabulary development, and personal 
aspiration. Ensuring equitable participation in extra-curricular and residential 
experiences remains key to fostering engagement and belonging. 
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Intended outcomes 
 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will 
measure whether they have been achieved. 
 

Intended outcome Success criteria 

Disadvantaged pupils make at least expected 
progress across reading, writing and 
mathematics, with gaps in fluency and core 
knowledge reduced through effective 
feedback, scaffolding, and metacognitive 
approaches. 

• Termly data shows all PP pupils make at 
least expected progress from their starting 
points (as measured by teacher 
assessment) 

• New assessment system implemented to 
closer analyse pupil progress 

• At least 70% of PP pupils achieve ARE in 
reading, writing and maths combined by 
July 2026. 

• Pupil voice evidences increased 
independence and confidence in using 
metacognitive strategies (“I know what 
helps me learn”).  

• Lesson observations show consistent use 
of scaffolding/adaptive teaching and 
feedback strategies that support learning 
recall and retention. 

Link to 25/26 School Improvement Plan (SIP) 
 
1.2 Ensure children get sufficient practice at ‘sentence building’ in the writing learning journeys – 
as described in the 2025 Writing Framework 
• Ensure that tasks are adapted for the needs of all learners 
 
1.3 Ensure that texts and subsequent questions are adapted for the needs of all learners 
 
 
1.4 Introduce daily retrieval practice to build arithmetic fluency 
Ensure tasks are adapted for the needs of all pupils 

Pupils who join the school mid-year or start 
below age-related expectations make 
accelerated progress through targeted oracy 
and language-rich interventions that improve 
communication and writing. 

• Diagnostic assessments (e.g. phonics 
tracking) show accelerated progress from 
baseline.  
• 100% of mid-year joiners receive baseline 
assessment within 2 weeks of entry and 
targeted support plan within 3 weeks.  
• Staff feedback evidences confidence in 
delivering oracy strategies; children’s spoken 
language and sentence complexity improve. 

Link to 25/26 School Improvement Plan (SIP) 
 
3.2 Provide regular CPD for staff to ensure consistency in high-level delivery of scheme 
 
3.3 • Regularly assess pupils phonic knowledge to identify those children falling behind 
• Introduce targeted catch-up interventions for focus children 
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Attendance for disadvantaged pupils 
improves to be at or above national averages, 
with persistent absence reduced through 
early identification, family engagement and 
pastoral support. 

• PP attendance ≥ 95% by July 2026 (in line 
with national).  
• Number of PP pupils classed as persistently 
absent (<90%) reduced by 50% compared to 
2024/25.  
• Attendance tracker shows improving trend 
term-on-term.  
• Family meetings and HT monitoring records 
show improved engagement and consistency. 

Link to 25/26 School Improvement Plan (SIP) 
 
2 Improve attendance of all pupil groups 
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Activity in this academic year 
 
This details how we intend to spend our pupil premium this academic year to address the 
challenges listed above. 
 
Teaching (for example, CPD, recruitment and retention) 
 
Budgeted cost: £300 
 

Activity Evidence that supports this 
approach 

Challenge number(s) 
addressed 

New whole-school phonics scheme, 
Little Wandle, implemented: This will 
enable the more thorough and effective 
teaching of early reading. It also enables 
the school to deliver rapid catch-up 
programmes to children joining the 
school after Year R or Key Stage 1, with 
poor phonic understanding. The scheme 
allows delivery of keep-up groups to 
ensure lower-attaining children are able 
to stay abreast with the learning 
objectives for their year group. Spelling 
will be positively impacted further up the 
school as well.  

EEF – phonics  1, 2 

Metacognition CPD Programme: All 
teaching staff will receive CPD focused 
on developing pupils’ self-regulation and 
metacognitive skills. Teachers will 
explicitly model planning, monitoring, 
and evaluation of learning, promoting 
independence and resilience. 

EEF Teaching and Learning 
Toolkit  
 

1, 2 

Adaptive Teaching and Scaffolding 
CPD: Staff have received/will receive 
targeted CPD on adaptive teaching 
approaches and scaffolding for core 
subjects. This training will ensure that 
classroom tasks and supports are 
tailored to individual needs, enhancing 
inclusivity and learning for 
disadvantaged and SEND pupils. 

EEF Teaching and Learning 
Toolkit 

1, 2 
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Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
 
Budgeted cost: £35,660 
 

Activity Evidence that supports this 
approach 

Challenge number(s) 
addressed 

Writing: Targeted small-group 
support will focus on grammar, 
vocabulary, and feedback to 
accelerate writing progress for 
disadvantaged pupils. Teachers will 
provide structured opportunities for 
pupils to act on feedback and 
improve sentence construction and 
clarity. 

EEF – small group tuition 1, 2 

Phonics and reading fluency: 
Targeted 1:1 and small-group 
phonics and reading fluency sessions 
will be implemented for those 
disadvantaged pupils currently 
working below age-related 
expectations. This intervention 
ensures systematic teaching of 
decoding and comprehension skills, 
closing attainment gaps in reading. 

EEF – phonics 1, 2 

Language and Communication 
Support (EYFS & KS1): All staff will 
deliver daily language-rich learning 
(based on Talk-Rich teaching 
approach researched by the 
University of Reading) to strengthen 
vocabulary and sentence structure. 
These strategies target speech and 
language gaps typical of lower 
starting points. 

EEF – oral language 
interventions 

2 
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Wider strategies (for example, related to attendance, behaviour, wellbeing) 
 
Budgeted cost: £400 
 

Activity Evidence that supports this 
approach 

Challenge number(s) 
addressed 

The Wild Passport programme will 
provide 6 sessions per half term, three 
half-terms per year, to children to 
develop emotional literacy, resilience, 
and self-regulation. Activities will 
promote positive relationships and 
emotional expression and outdoor and 
Forest School learning. 

EEF – social and emotional 
learning 

4 

The Headteacher will lead early 
intervention and attendance meetings 
with families to improve attendance 
and reduce persistent absenteeism. 
The approach combines relational 
support with practical guidance to 
improve consistency. 
 

EEF – parental engagement 3 

Funding will ensure equitable access 
to trips, clubs, and enrichment 
experiences, supporting aspiration and 
engagement for all disadvantaged 
pupils. 

EEF – social and emotional 
learning 

5 
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Part B: Review of outcomes in the previous academic year 
 
Pupil premium strategy outcomes 
 
This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year. 

 
 
 

Performance analysis for 2024/25 draws on internal Key Stage 1 and Key Stage 2 assessment 
data, statutory phonics screening results, and wider internal assessment measures. 
 
Overall, internal data indicates that the attainment of disadvantaged pupils was below that of their 
non-disadvantaged peers across core subjects. A significant proportion of disadvantaged pupils 
also have identified SEND needs, which remains an important contextual factor when evaluating 
progress and outcomes. Despite lower overall attainment, progress from individual starting points 
was strong for the majority of these pupils. 
 
Disadvantaged pupils demonstrated stronger outcomes in reading and mathematics than in writing, 
where attainment remains comparatively lower. End-of KS2 outcomes for pupils eligible for Pupil 
Premium funding were as follows: 
 

• Reading: 1/1 (100%) met age-related expectations 
• Writing: 0/1 (0%) met age-related expectations 
• Mathematics: 1/1 (100%) met age-related expectations 

 
There were seven pupils eligible for Pupil Premium in the Year 1 cohort. Of these seven, one child 
passed the screening check. This meant that 14% of Pupil Premium children passed.  
 
 
These outcomes inform the priorities and targeted actions within the current Pupil Premium 
Strategy, as well as this year’s School Improvement Plan (SIP).  
 
Analysis of pupil outcomes indicates that reduced attendance remains a key barrier to attainment 
for a small number of disadvantaged pupils. In several cases, absence patterns are linked to 
identified SEND needs, resulting in some pupils being classed as persistently absent. Improving 
attendance for these pupils continues to be a priority area within the School Improvement Plan 
(SIP). 
 
Internal monitoring evidences positive impact from Pupil Premium spending on behaviour, 
wellbeing, and mental health outcomes during 2024/25. Disadvantaged pupils benefitted from both 
universal and targeted support, including access to wellbeing interventions, ELSA provision, and 
structured pastoral support. These approaches contributed to improved emotional regulation, 
engagement, and readiness to learn. 
 
This strategy builds on those outcomes through the continued integration of nurture and Forest 
School provision to further enhance pupils’ social, emotional, and mental health development. 
 
Attendance for disadvantaged pupils was significantly below that of non-disadvantaged peers in 
2024/25. This remains a priority focus for 2025/26, with targeted attendance interventions and 
strengthened family engagement forming a core element of the current plan. 
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Review 
This strategy will be reviewed annually. Impact will be evaluated through pupil progress data, 
attendance analysis, monitoring of teaching and learning, and pupil and parent voice. Findings will 
be reported to governors and used to refine provision to ensure best value and maximum impact for 
disadvantaged pupils. 


